


Sustainability Education Roundtable Report 2004 - 2005 

 3

 
Table of Contents 

 
 Page 

Number 
SUMMARY REPORT inserted here now incorporates 
Introduction (Section 1) ;  
Executive Summary (Section 2) 

4-8 

 
3.0 Background and Purpose of the Roundtables 

 
9-10 

3.1 Purpose of Roundtable 
3.2 Activities of Roundtable 
3.3 Aim to Achieve 
3.4 Has Achieved 
3.5 Wants to Achieve 

    
 

9 
9 
9 
10 
10 
 

4.0 The Eleven Drivers for Sustainable Behaviour 11 
4.1. Sustainability And Consumerism. 
4.2. Pervasive And Lasting Cultural Change  
4.3. Establish Transformative Education 
4.4. Transmissive To Transformative Models Of Education 
4.5 ‘Bottom-Up’ Approach To Sustainability Education  
4.6. Develop A ‘Whole Of Society’ Framework  
4.7. Sound Research Underpins Knowledge 
4.8. Networking And Shared Vision Of All Practitioners  
4.9. Publicise And Highlight Successes 
4.10. State Government Role Of Determined Leadership 
4.11. Transparent, Predictable Resourcing Systems  

 

12 
14 
17 
19 
21 
24 
26 
27 
30 
31 
34 
 

5.0 The Six Focal Themes of the Roundtables  
5.1 Lighthouse Education Programs 
5.2 Government Policies & Leadership 
5.3 Involving Everyone as Stakeholders 
5.4 Engaging Communities 
5.5 Networking: Providers And Partnerships 
5.6 Funding And Resourcing of SE 
 

37 
40 
42 
44 
49 
50 

6.0 Appendices 
     Meetings & Representation 
 

 
55 - 56 

 
 
 
 
 

 



Sustainability Education Roundtable Report 2004 - 2005 

 4

 
 

 

SUMMARY REPORT 
The Sustainability Education (SE) Roundtable  

The Sustainability Education Roundtable is an informal, broadly-based forum open to all who share a 

commitment to a comprehensive, integrated approach to education for sustainability 

In the series of four Roundtables held at CERES during 2004, an enormous number of specific 

opportunities, needs, issues and actions were considered by 145 people from 47 organisations.  Six 

workshop focus themes were established: Lighthouse Education Programs; Government Policies & 

Leadership; Involving Everyone as Stakeholders; Engaging Communities; Networking-Providers and 

Partnerships; Funding and Resourcing Sustainability Education.  

These gave rise to the eleven key processes or “drivers” for Sustainability Education. The Government is 

asked to consider these during the development of Victoria’s “Learning to Live Sustainably” Strategy and 

overall Environmental Sustainability Framework.  Victoria needs to provide greater recognition for and 

higher support to Sustainability Education and the Roundtable highlights the form this support can take. 

A full 50-page report has been lodged with the Department of Sustainability and Environment. 

 

 

Key drivers 
The key drivers identified as critical for successful statewide education and behaviour change for 

sustainability can be summarised as follows: 

 

1. RECOGNISE, ACKNOWLEDGE AND WORK WITH THE PARADOX BETWEEN 

SUSTAINABILITY AND CONSUMERISM. 

Environmental and ethically sensitive products are becoming a popular alternative to mass-market 

products. Even mass-market products in some cases reflect sustainable production and consumption 

principles. We need to work together with business to enhance knowledge and create the right economic 

forces to build on this movement so that we educate for avoidance, reduction, reuse and recycling. See 

page 12 
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2. CREATE IMMEDIATE, PERVASIVE AND LASTING CULTURAL CHANGE AS A PRE-

REQUISITE FOR A MOVE TO SUSTAINABLE LIVING 

People are constantly evolving in behaviour so we know we have the ability to change. People are 

ingenious, innovative and creative in the face of challenges. All sectors of society should have the 

opportunity to apply themselves to the challenges of sustainability and create an advanced problem-

solving culture. We just need to catalyse this change. See page 14 

 

3. ESTABLISH TRANSFORMATIVE EDUCATION/LEARNING AS A VITAL PROCESS IN 

CHANGING SOCIETY TOWARDS LIVING MORE SUSTAINABLY 

Education not only about and for sustainability but AS sustainability. The shift is towards learning as 

change, a continual exploration through practice. Transformative. That’s new. That sounds exciting. It IS 

exciting. We need to identify and promote education models that foster genuine and lasting societal 

change. See page 17 

 

4. DEVELOP METHODS AND RESOURCES TO MOVE FROM TRANSMISSIVE TO 

TRANSFORMATIVE MODELS OF EDUCATION 

The sustainability education sector is enthused and ready for the move. Lighthouse programs already exist 

and show the way but need promotion. We can identify the reasonably modest resources that will help us 

make the move. See page 19 

 

5. LEGITIMISE A ‘BOTTOM-UP’ APPROACH TO SUSTAINABILITY EDUCATION: SUPPORT 

AND ENHANCE GRASS ROOTS INITIATIVES TO ENCOURAGE AND ADVANCE 

‘OWNERSHIP’ 

Networks and participation are so powerful at a local level and they can have a global impact when 

supported and liberated; a combination that fosters robust communities interested in the local economy 

and environment. See page 21 

 

6. DEVELOP A ‘WHOLE OF SOCIETY’ FRAMEWORK FOR SUSTAINABILITY EDUCATION 

INCLUDING HOUSEHOLD, WORKPLACE, GOVERNMENT, RECREATION, COMMUNITY, 

BUSINESS, FORMAL AND INFORMAL EDUCATION 

We know that our ‘reach’ must be extensive and needs to carry into our homes, our workplaces, our 

places of learning, where we do business and our places of politics. We need to build on the genuine 

home-based interest people have in gardens, water and energy use.  See page 24 
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7. RECOGNISE THAT SOUND RESEARCH FROM A VARIETY OF SECTORS UNDERPINS 

KNOWLEDGE AND LEADS TO BEHAVIOURAL CHANGE 

Some of the world leaders in environmental education research live in Australia. Let’s work with them to 

develop effective research at academic and community levels so that careful evaluation and research can 

create a stream of new ideas for sustainable outcomes. See page 26 

 

8. FACILITATE COLLEGIALITY, NETWORKING AND SHARED VISION OF ALL 

PRACTITIONERS OF SUSTAINABILITY EDUCATION. 

Let’s share our experiences.  Let’s develop more networking opportunities.  Let’s make room for 

visionaries in all their diversity. We need trans-disciplinary thinking to translate problems into 

opportunities.  See page 27 

 

9. PUBLICISE AND HIGHLIGHT SUCCESSES: DISPLAY AND PROMOTE FLAGSHIP, 

‘LIGHTHOUSE’ SUSTAINABILITY EDUCATION FOR CHANGE PROGRAMS, HUBS AND 

PARTNERSHIPS. 

We have great sustainability education programs in Victoria.  Everyone needs to be not only hearing 

about SE but engaged in learning to live sustainably. We all need to hear about the existing achievements.  

We need showcasing opportunities and resources to allow the enthusiasm and good ideas to snowball. See 

page 30 

 

10. CONSOLIDATE THE STATE GOVERNMENT ROLE OF DETERMINED LEADERSHIP, 

LEADING BY EXAMPLE AND DEVELOPING A WHOLE-OF-GOVERNMENT APPROACH 

The State Government needs to know where it is going with sustainable development and provide some 

firm leadership to the community.  Government departments need to sing with more gusto from the same 

hymn book. See page 31  
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11. CREATE TRANSPARENT, PREDICTABLE RESOURCING SYSTEMS FOR SUSTAINABILITY 

EDUCATION. 

The Roundtables are a giant step forward but we need to continue to work collaboratively to maximise 

their impact. Funding opportunities need to be more systemic and targeted towards achieving maximum 

lasting change and comprehensive involvement of all stakeholders. See page 34 

 

 

 

Background to the Round Table  
. So far as possible within the limitations of funding and human resources available, efforts were made to 

foster wide representation from across the different sectors of society and the peak bodies in 

Sustainability Education. The Roundtables focused on collaborative solutions and generating practical and 

viable recommendations for action. 

Key functions of the Roundtable process in 2004 were: 

• to contribute to and help sustain the present dialogue aimed at strengthening Environmental Education 

and Sustainability Education in Victoria 

• to prepare advice to assist the Victorian Government in its role in Sustainability Education  

 

CERES received funding from the Dept of Sustainability and Environment to administer the Roundtable 

process through the work of Eric Bottomley, CERES. Mike Hill chaired and advised the 4 Round Tables 

and 15 working group meetings. Teresa Day of the Victorian Association for Environmental Education 

(VAEE) helped write the report. The DSE provided valuable ongoing advice through the role of Steve 

Malcolm. 

It became clear in the process that a significant organising group was needed to manage the detailed work 

that underpinned the Roundtable process. This group was established with representation from DSE, 

CERES, Gould League, EPA, VAEE, Maunsell, Environment Victoria, Leastwaste and Victoria 

University. It met between Roundtable Forums to collate material from the forums, plan each Forum, 

oversee the processes, develop the participant database and operate a communications system. The 

individuals who gave so generously of their time and experience in this were:- Colin Hocking (Victoria 

University),  Frank Mitchell (EPA),  Di Marshall (DSE), Pat Armstrong (Gould League), Michael Nolan 
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(Maunsell), Judith Alcorn (Leastwaste), Daniel Voronoff (Environment Victoria) plus the persons listed 

above.. 

 

Use of the term ‘Sustainability Education’ 
Throughout the report we refer to Sustainability Education  (SE). 

 Different expressions are used for these new approaches such as ‘Education for Sustainability’ as 

described in the report Whole School Approaches to Sustainability: an International Review of whole 

school sustainability programs  by the Australian Research Institute in Education for 

Sustainability.(ARIES):  

 

 

Education For Sustainability differs from traditional approaches to Environmental Education in that it 

focuses sharply on more complex social issues, such as the links between environmental quality, human 

equality, human rights and peace and their underpinning politics. This requires citizens to have skills in 

critical enquiry and systemic thinking to explore the complexity and implications of sustainability.  

 

Other bodies such as UNESCO (UN Decade for Sustainable Development 2005-14, Draft International 

Implementation Scheme, October 2004) emphasise the full scope of Education for Sustainable 

Development (ESD): 

ESD is for everyone, at whatever stage of life they find themselves. It takes place therefore within a 

perspective of lifelong learning, engaging all possible spaces of learning, formal, non-formal and 

informal, from early childhood to adult life. 

It is true to say that everyone is a stakeholder in education for sustainable development. All of us will feel 

the impact of its relative success or failure, and all of us affect the impact of ESD by our behaviour, which 

may be supportive or undermining.  

 

 
 

Contacts: 
Mike Hill -   Email   mikeh@vicnet.net.au    ph.93801459   

Eric Bottomley- CERES.  Email: eric@ceres.org.au    ph 93801556  
   8 Lee St. Brunswick 3057 

 
 

mailto:mikeh@vicnet.net.au
mailto:eric@ceres.org.au
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3.0 BACKGROUND AND PURPOSE OF THE ROUNDTABLES 
 
3.1 Purpose  

The Roundtable was a forum for representatives of the sustainability education community providing a 

focus for a range of activities to develop, sustain, implement and communicate sustainability education.  

 

3.2 Activities  

The Roundtable was a mechanism to bring together practitioners in the field of sustainability education to:  

x learn, share insights, experience, research and debate and exchange ideas;  

x create partnerships to practise sustainability education and to conduct the activities of the 

Roundtable;  

x develop policy and advocate the need for and benefits of sustainability education as part of 

achieving a sustainable society; 

x build capacity for the network of practitioners to effectively deliver sustainability education and 

include more Victorians in sustainability education.  

 

3.3 Aim to achieve:  

The aim of the Roundtable was to: 

x provide insight into what is happening in the field of sustainability education in Australia and 

elsewhere   

x paint a clearer picture of activity in Victoria  

x identify where gaps and needs exist 

x develop practical solutions to address identified gaps 

x make recommendations to the State Government and all relevant parties about measures that 

would strengthen sustainability education in Victoria. 

x  

3.4 Has achieved:   

The Roundtable has: 
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x connected sustainability educators and strengthened their efforts to influence and reach out 

effectively to a broader audience  

x provided a forum for practitioners, experts, interested community members and theorists to get 

together to influence the shape of sustainability education in Victoria  

x fostered robust dialogue and a greater understanding and consensus between different sectors and 

groups  

x developed sustainability education recommendations and an Action Plan for input into the 

Sustainability Framework process 

x provided feedback to participating groups about the Roundtable process and enhanced awareness 

about the development of the Sustainability Framework 

 

3.5 Wants to achieve  

(Value for Members) 

The Roundtable strives to add value to the network of members by undertaking activities including: 

x providing a hub for exchange of ideas, leaning and information 

x developing strong practical working partnerships 

x developing policy and supporting advocacy  

x building capacity within the field of sustainability education 

 

(Value for Government) 

The Roundtable aims to assist the work of the State Government to achieve high quality and well-co-

ordinated sustainability education by:  

x acting as an independent, informal representative body of sustainability education practitioners 

x building consensus and cohesion in the sustainability education community 

x providing policy advice to government and communicating feedback to the sustainability 

education community. 
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4.0 THE ELEVEN DRIVERS DRIVERS OF CHANGE FOR SUSTAINABLE 

BEHAVIOUR  
Pursuing the six foundation themes in the Roundtables created a huge amount of information on the issues 

along with proposed actions, and these have been presented in the later section. From across these six 

areas emerged many recurring and linking ideas and these we have distilled out as the eleven 

recommended. In order to provide an easy summary of what is still a wide and deep reservoir of 

information we have presented each of the eleven processes broken down into:  

  

• Theme - Introduction to the principle 

• Issues and learning - The current issues with putting the principle into action and the learning the 

sector has realised from discussing the issue. 

• Resources and Experience - What resources and experience the sector has and what is needed to 

implement the principle. 

• Key Stakeholders - Who can help deliver the implementation of the principle, or whom we need to 

work with. 

• Communications - How the principle should be communicated as well as potential and existing forms 

of communication that could be utilized. 

• Priority and Recommendations - A summary of what actions are needed to drive the principle forward. 
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1.  Recognise, Acknowledge And Work With The Paradox Between Sustainability And 

Consumerism 

 

Theme 

Consumerism is one of the biggest education challenges that the sector needs to engage with to make 

living sustainably a reality. To achieve this principle of engagement the sector needs to change tack and 

shift the thinking behind consumerism, perhaps even redefine consumerism as sustainable consumerism. 

 

Issues & Learning 

• In the past, environmental endeavours have been seen and presented as depressing.  The  sustainability 

education sector needs to change this perspective and make it a positive and enthusiastic opportunity, 

one that will drive behaviour change. 

• We need to provide conditions and opportunity for a shift   in the way everyone thinks.   

 

• Personal development and social capital is necessary to enable people to keep acting sustainably with 

enthusiasm. We need to cultivate and support this. 

• Consumerism is backed and supported by the majority of the tertiary business sector (retail and 

services) and their associated marketing budgets. This is a big power, which has a huge influence over 

individuals and organisations. 

  

Resources & Experience 

• The differences between people as consumers and sustainers is a large one, one that requires 

considerable transformative education. Who can reasonably be expected to pay for sustainability 

education?  If we look to the large corporations (who want us to consume) for funding, how are they 

going to see/perceive a return on investment? 
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• The environmental education sector has had successes in many areas of its work, with raised 

awareness on issues such as water consumption and waste management. These have resulted in 

behaviour change, but only at that point of interaction.  

 

 

 

 

Key Stakeholders 

• At the moment there are few businesses involved in sustainable consumerism initiatives. Some useful 

efforts have been made with billing systems and metering approaches and internal environmental 

management systems 

• To make a real difference all players need to be involved, including the business (retail) and 

manufacturing sectors;  international, national, state and local governments, marketing professionals, 

educators, the general public. 

• Government can play a key role in developing financial incentives or green taxes for the business and 

manufacturing sector.   

• Sustainability Educators need to lead by example and ‘live it’ not just talk it. 

 

Communications 

• Consumerism should be redefined and communicated as sustainable consumption. This will require a 

major cultural change. 

• The issues around consumerism need to be partnered with other processes, such as retail personnel 

training. 

• Behaving as a sustainable consumer; the need to start with individual decisions. People need to have 

the ability and knowledge to make independent, informed decisions, based on factual information. 

Communications that tell people what to do are not fully effective in creating behaviour change as this 

learning often cannot be transformed or translated to other issues or situations. 

• The Environmental Education sector need to communicate what it wants to achieve and why to all 

state and local governments, decision makers, business and the community. 

 

Priority & Recommendations 

• Government, business, the environmental sector and the community need to develop a shared vision 

for sustainable living and practise what they preach. 
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• Involve corporations and businesses in sustainability education as part of their social responsibility 

efforts. Develop partnerships with them to finance the education work needed for the community. 

• The environmental education sector needs to work with other social-based organisations to market 

themselves differently to give clear positive messages and reach out to the wider community. 

• The sustainability education sector needs to develop their ability to market themselves and undertake 

public campaigns on ‘Sustainability’, similar to ‘Go for your life’. 

• Build knowledge about how to market sustainability education to institutions (schools, churches, etc). 

• Develop a targeted program on consumerism for the whole community to encourage reflective 

consumption. 

• Work with electricity, gas and water companies to provide better feedback and personal targets on    

      bills  with lottery prizes for sustainable consumption households. (CERES initiative). 

• New legislation to control advertising  supporting sustainability principles and companies that work 

with them.  

 

 

 

2. Create Immediate, Pervasive And Lasting Cultural Change As A Prerequisite For A Move To 

Sustainable Living 

 

Theme 

We live in a society with a culture that does not have much of a regard for or a connection to the earth’s 

resources. This culture has developed as society has moved away from individual or community reliance 

on the land. Our culture is therefore an entity that changes as our experiences and the environment 

change. We can therefore change the existing culture to one that brings about sustainable living; we just 

need to develop experiences and opportunities that are a catalyst for that change.   

 

Issues & Learning 

• Change is best achieved at a community level. Community participation in, and actions and initiatives 

for sustainability, must be valued and resourced realistically.  

• Trust is essential between government, the active community and relevant funding bodies. 

• Local networks and centres provide vital and important support and advice to local users and 

initiatives.  
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• To initiate involvement, other benefits of healthy environments need to be utilized, such as human 

well-being and community health. These links need to be utilised more.  

• Cross-sectoral integration of ideas and initiatives would have a greater impact in bringing about 

behaviour change and improving the environmental performance of our society. 

• Education alone will not bring about behaviour change, other incentives for change need to work 

congruently with this drive.  New laws, new taxes/incentives, statewide policies and marketing 

incentives in favour of sustainable living will support our efforts rather than work against us. 

 

 

 

• There is a need to develop peoples’ patterns of thinking and decision-making. People need to 

recognise that every action has an environmental connection and have an understanding of what that is 

and how it can be reduced. 

• Sterling, i.e.: Bateson’s – deutero/ meta – learning about systems of thinking and action, of change 

and consequence and complex causality. 

• Illich’s de Schooling of learning i.e.: ‘teachers’ to live it, everyone as teacher and learner outside of 

the institutional forms. 

 

Resources & Experience 

• Long term investment brings about long term change. To bring about change in peoples’ behaviour,  

long term funding and support is required, not one-off short term projects.  

• If funding is to be long term, then it has to be above politics.  Change of government or minister 

should not be a threat to funding and as a consequence a threat to achieving sustainable living.  

• Medium term (5-10 years) funding from Sustainability Education Awareness in order to encourage  

behaviour change.   

 

 

Key Stakeholders 

• At present there are a number of organisations delivering environmental and sustainable education 

within both the formal and informal education sector. Their effectiveness is greatly reduced by the 

need to continuously secure funding and resources to continue their good work. If an initiative works 

it should be fully supported. 

• All environmental educators and environmental organisations who are active in this area.  
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• Community, health and welfare organisations. 

• Community run demonstration centres of living sustainably 

• State and local governments as well as government agencies. 

 

Communications 

• Communications about sustainable living need to deliver to (work with) community health, 

community well-being and community participation.  

• Communications need to reinforce the sense of urgency and the fact that all generations need to 

contribute to achieve sustainability, not just the children.  

• The communication challenge is the 15-25 year old group and ethnic groups. 

 

Priority & Recommendations 

• Eco-literacy professional development within state and local government.  Drivers for government are 

still economic and will remain so until all participants are better informed. 

• Look at present social systems and identify incentives to encourage sustainable behaviour. Establish 

an understanding of these incentives and pinpoint society’s ‘contradictory objectives paradox’. 

• Look at existing initiatives and either identify or develop their transformative characteristics. These 

characteristics need to be reported upon.  

• Develop a systematic communication plan to reach audiences we need to reach – the audience that’s 

so crucial to effect change 

• Work with wider community to identify a collective vision of sustainability and transform the way 

people think. If individuals have ownership of the vision, then they will work to achieve it. 

Community strengthening: what are the environmental and community aspects of sustainability? 

• Support community-run initiatives where local stewardship is paramount- community management of 

sites, community governance and enterprise models. 
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3. Establish Transformative Education/Learning As A Vital Process In Changing Society To Living 

More Sustainably 

 

Theme 

It is now clearly acknowledged that giving people information, statistics and facts is not a catalyst for 

action, unless there is an existing interest in sustainability and supportive structures. Deeper learning 

initiatives, using transformative education, are needed to establish behaviour change. Areas where 

transformative education has created behaviour change need to be showcased to help and accelerate 

this process. 

 

Issues & Learning 

• State and local governments are not convinced that transformative education works, and therefore do 

not recognise its potential to change society to live more sustainably (or they do and are frightened by 

the prospect!).   

• Many environmental and other educators are unaware of or unable to deliver transformative 

education. 

• Education is the key to causing the change. 

• Education is more than the school sector – it relates to learning in all sectors of the community, all 

ages, all backgrounds. 

 

Key Stakeholders 

• Community educators and NGOs like Environment Victoria 

• Formal educators from prep to tertiary 

• Professional trainers within the business community 
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• Environmental consultants 

• Victorian Association for Environmental Education  

• State and local Government (Department of Education & Training, Department Primary Industries, 

Department of Sustainability, Department of Business Industry and Trade, etc) 

 

Communications 

• Communication refinement is needed between education, learning and society. 

• Communications need to use appropriate language, that is plain English, non-threatening language 

that is linked to specific audiences 

 

Priority & Recommendations 

• Demonstrate that transformative education does work by showcasing examples of success in effective 

transformative education and by clustering with other effective organisations. Use a variety of 

strategies to promote and link. 

• Promote the centres that demonstrate living sustainably   

• Formally establish transformative education as the fundamental process of changing society towards 

sustainability 

• State Government needs to facilitate the development of organisations, or support existing suitable 

organisations, in transformative learning within education and the community sectors.  

• Educate the educators across all sectors about transformative processes and education. 

• Develop eco-literacy as a formal part of curriculum, using it in its broad concept of sustainability 

(eco/council/social/environmental) as a framework for broad involvement and systematic thinking. 

• Utilise the UNESCO Decade for Education into Sustainable Development (DESD) to motivate and 

catalyse the new move to transformative education. Form networks with sustainability education 

initiatives nationally and internationally to learn from each other. 
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4. Develop Methods And Resources To Move From Transmissive To Transformative Models Of 

Education 

 

Theme 

Having recognised that transformative education is needed to establish the necessary behaviour change to 

achieve sustainability, we need to move to this model of education. Before we can deliver transformative 

learning to communities, the environmental education sector itself and state and local governments need 

educating on this. It’s a considerable leap from where we are today, one that requires support, advocacy 

and involvement.  

 

Issues & Learning 

• Advocacy has a key role in moving environmental education from transmissive to transformative 

models. In transformative learning we need the place of advocacy because we need dialogue with 

individuals and their communities about change that needs to happen. The difficulty lies in how to 

come from a values position, in a way that isn’t telling people, but holds true to the underlying  

      principles that inform what the transformation is. This needs to happen through ongoing action and    

      dialogue and making use of peoples’ experiences in all social roles.   

• Educators, within the formal community and business sectors, who are facilitating this, need to have 

honed skills in doing so.  

• Transformative education depends on ‘bottom-up’ approaches, democratic networks and problem 

reframing. 

 

Resources & Experience 

• Corporations/Government (NGOs) should pay for educators to attend conferences to develop their 

knowledge and skills with delivering transformative education. 
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• High level expertise can be found within Victoria and elsewhere in Australia. How this is tapped into, 

organised and directed needs to be decided. 

• A strong network is needed to support the sector through this considerable change. 

 

Communications 

• A number of NGOs work in this area and need support with involvement, promotion of ideas etc. 

• This change in teaching and learning needs to be communicated as a new and positive step in 

environmental education to educators. 

 

Key Stakeholders 

• Community educators already active in successful programs 

• Formal educators from prep to tertiary; environmental education hub members; Gould League 

• Professional trainers within the business community 

•  Victorian Association for Environmental Education  

• Environmental consultants from NGOs, and business 

• State and local Government (Department of Education & Training, Department Primary Industries, 

Department of Sustainability, Department of Business Industry and Trade, etc) 

 

Priority & Recommendations 

• Educate the educators and trainee educators across all sectors. 

 

 

• Raise sustainability issues and bring them forward through advocacy. Support community advocacy 

groups in raising ideas. 

• Involve people in transformative education through real life situations rather than just tell them what’s 

going on.  

• Promote ‘learning organisations’ that demonstrate how to do things sustainably (such as the 

Sustainable Schools Initiative of Commonwealth and State Governments). 

 

 

5. Legitimise A Bottom-Up Approach To Sustainability Education: Support And Enhance Grass 

Roots Initiatives To Encourage And Advance ‘Ownership’ 
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Theme 

Over the last 10 years, many sustainability education developments have come from the grassroots level.  

This activity is an important aspect and one of the major strengths of environmental education in Victoria. 

It needs to be recognised, acknowledged, harnessed and involved in broadening and developing 

environmental education into sustainable education. 

 

Issues & Learning 

• Environmental and sustainability education is ongoing in many arenas but several other sectors have 

very little sustainability education, for example workplaces. Every place in society has a role in living 

sustainably, therefore needs education. 

• To create the impact that is needed for our society to be sustainable, sustainability education needs to 

be spread through every sector; formal - primary, secondary, tertiary (universities as well as TAFE, 

tradesmen training); informal - community, business (right through, from CEO to the cleaner); 

government, (especially with decision and policy makers) and needs to cover all aspects of life 

including work & leisure.  

• Sustainability education needs to be legitimised. The government has a big role to play in encouraging 

and requiring this.   

• Government Sustainability strategies and initiatives should be based and evaluated on grass roots 

thoughts. 

• Sustainability education needs to be supported by financial incentives. By taxing unsustainable 

behaviour, the State supports the educational aims of creating sustainable behaviour and secondly 

creates an income that could be used to fund such education initiatives.  

• The community needs to develop ownership of sustainability and therefore define sustainability and 

construct it in its own terms along with other interest groups. The term needs to be constructed and 

owned by all, not given by government. 

• One of the key barriers for grass roots in achieving sustainability is the lack of sustainability 

awareness and activity taking place in businesses. 

• The legitimising of unsustainable businesses through advertising works against environmental 

education. To give confidence to the sector there needs to be a change in advertising so that it is 

regulated in a way that drives and encourages sustainability.   

• Similarly, some legislation works against the principles of sustainability and does not back up what 

individuals learn through environmental education.  We need regulations to back up the education 

campaign. (for example, rigorous controlling the use of excessive and unnecessary packaging) 
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• Research into sustainability is a great way to show everyone that great things are happening and that 

change is happening both for environmental educators and society as a whole. It’s also needed to 

ensure that we are teaching individuals and the community about sustainability based on the latest 

learning and developments. Research should involve the’ do-ers’ and not be an abstract academic 

inquiry. 

 

Resources & Experience 

• The sector requires two essential types of funding – flexible short term funding for ephemeral issues 

as well as long term funding.  

• It’s ineffective to apply through several different avenues for government funding. Whole-of- 

government funding needed where environmental educators can apply to one funding pot.  

• Government and corporations should be encouraged to provide people with expertise (e.g. marketing) 

and resources with initiatives and secondment opportunities. 

• To create change towards a sustainable society, the sector needs funding that is for sustainability and 

is sustained. 

 

Key Stakeholders 

There are hundreds of excellent grass roots examples which should be promoted widely as good examples 

in different sectors, e.g. sustainable schools, Landcare groups, site-based enterprises like CERES, 

advocacy groups like Environment Victoria, local energy action groups like Moreland Energy 

Foundation, umbrella sustainable education groups like VAEE, waste-wise educators like Gould and 

Regional Waste Officers, committees of management of sites, ‘Friends’ groups, etc. 

 

Communications 

• Assistance needs to be provided to help with communications (spreading case studies and messages, 

celebrations) across and in between communities.   

• Large scale public campaigns at a grass roots level could be the catalyst that is needed to start the 

process. This will need to be co-ordinated by a dedicated organisation. 

• The nexus of communication that currently exists needs to be better structured to create a better 

understanding of actions that are taking place at both grass roots and national / state levels. 

 

Priority & Recommendations 

• Fuse sustainability into every training course in society.   
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• Recognise ‘the’ people (range of community interests) to support. 

• Integration of sustainability into all aspects of government, which need to lead by example for all 

(government and NGOs). 

• Develop a source of cross sectoral government funding. 

• Legitimise bottom-up or grass roots activity and facilitate grass roots interaction through improved 

communication.  

• Involve community in creating collective concept of sustainability.  

• Identify and showcase good examples of sustainable businesses.  

• New legislation that supports the principles of sustainability and the education campaign. 

• Legitimise research and support cross-faculty research to find new technologies and new methods of 

learning about sustainability. Bring research into the community and assess academics through 

community service.  

• Pull potential funding bodies together to talk about sustainability funding. 

• The Commissioner for Environment and Sustainability Terms of Reference for the Audit of 

Sustainability Education currently covers only that provided by Government. We believe it needs to 

extend to grass roots providers, bearing in mind that auditing of these groups needs to be done with 

great care and must reflect the fact that sometimes these groups have been marginalised, operating on 

a shoestring, with volunteers, etc. 

 

 

 

6. Develop A ‘Whole Of Society’ Framework For Sustainability Education Including Household, 

Workplace, Government, Recreation, Community, Business, Formal And Informal Education 

 

Theme  

A myriad of grass roots groups are involved in Sustainability Education. They range from highly 

organised, world-wide organisations such as Natural Step, to locally focussed “Friends” groups. Industry 

and NGOs play their parts.  Some attention needs to be focussed on how to engage and encourage aged, 

youth, unemployed, recent migrants, people with disabilities, split families, businesses, local government, 

householders, etc. to participate. 

 

Issues & Learning 

The sustainability education sector has identified that -  
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• It doesn’t have an audit and assessment of all main Sustainable Education programs across the state. 

• Not enough sharing of information is taking place. 

• Recognition of good work and successes are not being celebrated. 

• Environmental Education is left standing alone. 

• Environment work is often depressing. 

• We need to understand what people get out of environment work. 

• Environmental Education groups need support. 

• The value of this networking and support is not valued, so there is very little funding available to 

develop this type of involvement across the state.  

 

Resources & Experience 

• Experience exists in all sectors but it is fragmented, scanty, marginalised. 

• Business has some of the best resources through ISO 14001 programs, audits, TBL programs, green 

office and staff training and environmental consultancy.  

• All sectors need some of these techniques of continuous improvement and goal setting.  

• Householders should be attracted through billing feedback and incentives offered to savers, e.g. targets 

set for different households to reduce water, electricity and gas use and financial rewards provided out 

of government savings on capital costs of resource development (e.g. if a dam development is avoided 

through household conservation then some of these savings should reward the savers). We need to  

 

 

    make use of common attractors like this and draw households into fun/lottery /awards systems that    

    could cut consumption by 30% in the household sector. 

 

Key Stakeholders 

Including household, workplace, government, recreation, community, business, informal education and 

formal education at all levels from preschool to university. 

 

Communications  

• Corporations/Government (NGOs) should pay for educators to attend conferences – construct 

networks.  

• Continue this kind of umbrella RoundTable on Sustainability Education and continue its role as a 

source of ideas going in to the statewide strategy. 
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• People attending such focus groups need to go back into member organisations and encourage the 

delivery of letters to the government from the organisations and individuals. Encourage members to  

be responsible for taking the message through to their own work. 

• Celebrate success, and report case studies through a wide variety of media! 

• Lobby corporations, government, educational institutions and churches to take on transformative 

education. 

• Target people 

□ People with vision to be in positions to coordinate action 

□ Networks and leaders 

• Need some fun and general interest, not just warning;  need a lottery type scheme to attract general 

public into resource saving. 

 

Priority & Recommendations 

• We need to provide adequate, on-going funding to enable marginalised groups to access and take part 

in community sustainability education activities. 

• We need to legitimise networking and other informal activities that support these groups. 

• We need to cultivate and support the personal development and social capital necessary to allow 

people to keep operating with enthusiasm. 

• We need to find and use the links between Environmental Education and community health and well-

being. 

• We need mechanisms for achieving and promoting common ground – and celebrating. 

• We need a strategy for encouraging sharing and communicating eg. bioregional level networks / hub 

for these groups to share / communicate. 

• Establish a state environmental lottery based on billing challenges. 

 

7. Recognise That Sound Research From A Variety Of Sectors Underpins Knowledge And Leads 

To Behavioural Change 

 

Theme 

Research is essential in all forms at all levels. Monitoring and evaluation is the basis of continuous 

improvement. This principle needs establishment everywhere, ranging from simple to complex 

approaches. 
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Issues & Learning 

• We need to know what specific factors (if any) is effective for change. Is it a specific factor or 

complex of considerations which influences the development of critical thinking (and more 

importantly-critical action). 

• There is a need to keep research contextualised - place and situation pedagogy – learning, action and 

reflection. 

• Questions lie with how do or what do we measure to ascertain whether change has occurred and to 

what degree. 

• There is confusion over what ‘tools’ are available to undertake evaluation. Need more clarification 

and work on evaluative research, methodologies analysis and critical thinking 

• Its important to link policy, action and change, and bridge the gap that currently exists between the 

social and environmental elements of sustainability.  

 

Resources & Experience 

• The sector has the experience and the expertise to undertake this work. It requires co-ordination and 

resources to undertake it. 

• Victoria has a number of environmental education researchers that could be utilised for this work. 

• There is a wide range of educational programs that use different methodologies and formats to deliver 

learning, giving us a great palette to ascertain the most effective. 

• Environmental educators have little experience in evaluating their programs due to the nature of the 

work and learning process. 

 

Key Stakeholders 

• Environmental Education research organizations 

• Existing action-research based initiatives like Sustainable Schools 

• Victorian Association for Environmental Education 

• Community Environmental Education organisations 

• Schools, Colleges and Universities undertaking environmental education 

• Social and cultural community groups 

 

Communications 

• Need to be broadened out to include social and cultural groups. 
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• The sector needs to be kept informed of the research being undertaken, the progress being made and    

       the results. Learning and development only takes place when results of the research are shared. 

 

Priority & Recommendations 

• Undertake a comprehensive interactive approach in research into what works, how it works and how  

we could make it even better. – a range of areas of thinking and practice.  Take these learning in 

policy research, in order to make a transformative education.  

• Undertake a variety of research – theoretical, specialist researchers, action research by practitioners, 

evaluative research. 

• Encourage action based ‘coalface’ research at a community level 

• Co-ordination of the different research work being undertaken. 

• Undertake briefings to announce the results and the implications to the environmental and sustainable 

education sector. 

• Use financial grants to encourage clear reporting on research outcomes and implications of all projects 

and allow departmental officers time to assess this research significance  

 

8. Facilitate Collegiality, Networking And Shared Vision Of All Practitioners Of Sustainability 

Education. 

 

Theme 

Practitioners of environmental or sustainability education have, on the whole, worked in isolation, due to 

the nature and  location of their work. Over the years great efforts have been made to develop networks 

amongst sub-sectors (waste, water, etc) to combat this, and provide support, advice and opportunities to 

share ideas. However there is a huge need for a cross sector network(s) so that we can face the holistic 

challenge of sustainability, holistically.  

 

Issues & Learning 

• Networks have been left to chance, often driven by passionate individuals who do this work on top of 

what they’re already doing. 

• Although it is acknowledged that a network is needed, questions still remain. What sort of support 

network is needed to make this work? 
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• Commitment in networking is also paramount. Network programs specifically designed to support the 

networking approach will only provide the support and information exchange that is needed. It’s no 

longer enough to just find the time.   

• This network can develop and work towards a shared vision and provide a better dialogue between 

and closer contact with those with a role to play.   

• Networking is more effective when it includes a variety of communications, such as forums, web-

based communications. 

• For networking to play a role in delivering sustainability education the communications within it need 

to be outcomes/actions based.   

 

Resources & Experience 

• The need for a statewide network needs to be recognised with funding, so that resources and personnel 

can be employed to deliver it on a statewide scale. 

• Research is needed to identify the amount of money and resources within the sector to find out the 

extent of the support being given to Sustainability Education by all organisations. (EPA? Police? etc) 

 

Key Stakeholders 

• Victorian Association for Environmental Education and Environnmental Education Hub 

• Local Government 

• State Government - Department of Sustainability and Environment 

• Existing state wide programs with on-ground contacts eg WaterWatch, Sustainable Schools 

• Environmental Educators within the community, formal and business education sectors 

 

Communications 

• People attending such networks and focus groups need to go back into member organisations and 

encourage the delivery of letters to the government from the organizations and individuals. Encourage 

members to be responsible for taking the message through to their own work.  Follow up letter from 

each organisation….how could each organisation promote and support outcomes? 

• Better integrated use of websites and hot links 

 

Priority & Recommendations 

• Develop a program of work to develop issue-based local and statewide networks, moving away from 

the existing informal networks to new ‘structured’ networks. 
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• Within this program develop the opportunities for communication and exchange of information, such 

as regular forums, conferences, web-based forums, a database of environmental education programs. 

• Develop a consortium to manage this program of work, where a shared vision delivers actual action 

and outcomes. 

• Identify a clear purpose(s) and specific outcomes for the statewide network, building in evaluation and 

reporting mechanisms and specific processes (programs), resources and resourcing. 

• Create an actual ‘job’. A person to deliver this program of work and develop and nurture these 

networks and provide ‘the glue’ to keep them effective.  

• Undertake a mapping piece of research as the first stage of this program of work to identify:  

□ who are the players and what are they contributing? 

□ who is being reached, who is not, who needs to be?   

□ who is the audience and are we matching them? 

□ what is the scope of sustainability education? 

□ who has an interest in the area? 

□ who is contributing what funding? 

□ what models are most effective? 

□ what does the research tell us? Need for simple intelligible messages. 

 

• Encourage joint partnership projects (and networks) between churches, government, education 

institutions, NGOs and corporations. Ensure each broad group communicates outcomes to their 

networks 

• Develop specialist working groups to identify specific audiences and then identify potential 

partnerships to reach these audiences with holistic sustainability education.  

 

9. Publicise And Highlight Successes: Display And Promote Flagship, ‘Lighthouse’ Sustainability 

Education For Change Programs, Hubs And Partnerships. 

 

Theme 

There are a number of successful flagship sustainability education programs within Victoria.  Promotion 

of these not only provides motivation to the sector, but offers an opportunity to learn from each other. 

Getting this information at a level that is useful and mutually beneficial isn’t easy at present.  
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Issues & Learning 

• There are many exemplars in place but poor strategic use is made of excellent on-the-ground 

examples. Victoria is ignoring so many existing strengths which lie in existing programs and networks 

• By providing easy access to information on educational approaches, resources and research to 

sustainability education practitioners gives them the ability to build their capacity. 

• By adopting programs as flagship / lighthouse programs, government is also identifying successful 

program ambassadors. 

• This sharing is great motivation for other environmental educators, in what can be an overwhelming 

area to work. 

• This sharing encourages other environmental educators to recognise why programs work and adopt 

the elements of its delivery that has created the success. 

 

Resources & Experience 

• Assistance needed in providing resources to successful SE programs already piloted and established 

but left without support. 

• Resources needed to adopt regional-focused promotion activities and hubs. 

 

Key Stakeholders 

• Organisations delivering flagship projects or programs of work, e.g. WaterWatch, AirWatch, Land 

learn, Waste Wise Schools 

• Environmental education visitor centres like Gould League and CERES. 

• Co-ordinating organisations such as Victorian Association for Environmental Education and the 

Sustainable Schools initiative 

• Department of Education & Training - Blueprint school - knowledge bank 

• Environmental Education Researchers  

• Private and NGO providers such as Greening Australia 

 

 

Communications 

• Co-ordinated communication network to include:  

□ Web based resource (include regional hubs) 

□ Conferences and seminars 
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□ Using forums and education hubs that already exist in environmental education hubs and 

regions 

□ Develop new education hubs where gaps exist 

□ External forums integrating what’s happening- how to integrate all our efforts from many 

providers in sustainable schools.  

 

Priority & Recommendations 

• Identification of a set of working models that are effective and accessible. 

• Develop a strategic approach to this flagship approach. Identify and build in key performance 

indicators and targets to enable all practitioners to measure and demonstrate successes. 

• Establish a scale to measure involvement (eg Sustainable Schools = 10/10). 

• Use the networks identified above to celebrate success, nurture people. 

• Create opportunities for other environmental educators to visit lighthouse programs.  

• Establish a system where the number of educators trained as ‘transformative’ on a program should be 

greater than a certain level. 

• Enforce measurement of environmental outcomes against KPI’s and targets to ensure that monitoring 

occurs and is acted on..  

 

 

10. Consolidate The State Government Role Of Determined Leadership, Leading By Example And 

Developing A Whole-Of-Government Approach 

Theme 

There’s been a vacuum in Victoria for ten years while NSW, Western Australia and others have  

established sustainability strategies. In Victoria there is no clear direction and integration even though 

government has taken some focused sectoral initiatives. The government has been struggling to establish 

consistent, whole-of-government, sustainability approaches across all departments and agencies. 

 

Issues & Learning 

• For a strategic and comprehensive delivery of environmental education, state government must provide 

leadership. 

• The government needs to recognise that kits and adverts mean little in the long run unless accompanied 

by on the ground, community based, participatory learning 

• Education needs integration with regulatory and economic measures in delivering effective change 
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• Further to this, local governments and regional bodies have a supporting role to play. 

• Although some government environmental education initiatives have worked well, problems and 

weaknesses arise when a potential initiative falls across different arms of government. For example the 

lack of commitment to Sustainability in the DET new curriculum approaches-Blueprints 

• Sustainability Education has been marginalised within the school and tertiary curriculum and within 

departmental operations. 

• There are many fine SE examples from other states and countries but no sense of urgency in applying 

these in Victoria. 

• Need to develop more incentives and penalties and partnerships in order to involve the business 

community in Sustainability practices and training. 

• We need ecoliteracy in government from ministers down to public servants. How can the government 

create a pervasive culture of sustainability across all departments and functions? 

• Need a range of policy tools and careful application,..e.g. some water initiatives very successful; can 

these successes be generalised to other sectors which are more privatised? 

• Need tools to influence privatised energy and transport bodies into  sustainability practices and exaples  

 

Resources & Experience 

• There has been a strengthening of the strategic lead by government through the  recruitment of the 

Commissioner of Environmental Sustainability, writing of the Sustainability Framework.  

• Recognition that we need a whole government approach with regard to sustainability has been 

advancing. 

• The SE sector is willing to work with government and provide enormous on-the-ground experience in 

order to meet joint objectives and achieve mutual support. 

• The SE sector has a huge amount of experience in the delivery of environmental education which the 

government can utilise in the development of strategic plans. 

 

Key Stakeholders 

• The Victorian Government - including all State Government Departments 

• Leadership from Department of Sustainability and Environment and Department of Education and 

Training. 

• Importance of the Sustainability Unit and the Commissioner in ensuring whole-of-government focus. 

• Close liaison with local government initiatives through VLGA, MAV and others. 
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Communications 

• Government to communicate a strong SE message to all sectors of population and all of its own 

functionaries. 

• The most SE focused departments (DSE and hopefully DEET) should lead the way for other 

government departments. 

• Continue improvement in flows of environmental information via better coordinated and promoted 

websites and newsletters. 

• Encourage and disseminate research findings on environmental issues. 

• Support conferences and seminars and enable cash poor organisations to attend these and present their 

ideas (subsidies, free tickets etc). 

• Need to work through existing hubs and develop new ones especially in regional Victoria. 

• Needs a strong marketing focus with success stories and case studies widely promoted so that everyone 

becomes confident of success. 

• Needs to widen government-community grant programs and cooperation in the area of SE. 

• Communicate clear environmental targets for a 5 year approach and finance and monitor these 

initiatives. 

• Communication of messages through existing systems within SE and community rather than millions 

of dollars on TV advertisements. 

 

Priority & Recommendations 

• Start transforming environmental education into Sustainability Education (SE). 

• State government to take a lead role in auditing of SE and ensuring consistency of policy. 

• State government leadership needs a process to empower community organisations and education 

institutions to embed environmental sustainability into their practices. 

• State government to take a lead role in creating a vision, targets for environmental and SE outcomes 

over 5 years.  

• Formalise a communication role to highlight successes and encourage everyone. 

• Identify state government departments that need to link objectives (DSE, DIIRD, DVC, DE&T, DPI, 

DOI) to achieve sustainability. 

• Integrate a mechanism for state government to bring together resources, success stories, learning and 

policy and market these ideas. 

• DSE should work to influence other Government departments (DPC, DET). 
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• All Government Ministers should be highlighting these issues in all major speeches instead of leaving 

everything to DSE  

• Identify what the Environmental education sector needs to do to assist whole-of-government approach. 

• Government to pressure corporations, local government, educational institutions, small business, 

recreational interests and service clubs to take on transformative education. 

• Government needs to employ/support people with vision to be in positions to coordinate action and 

lead networks. Need to continue a Focus group out of this Roundtable process. 

• Government to encourage pure and applied research and SE capabilities 

E.g: Victorian Institute of Marine Sciences, community based research initiatives, support for 

SE actions in tertiary areas, careful monitoring of Victorian progress and reporting via a 

regular State of the Victorian Environment report. 

• Develop an SE package to promote ‘whole of society framework’ to appeal to all sectors (Government, 

Business, Education, Community).  

• Establish consumer interest through government-agency-business cooperation in providing billing 

information and rewards for achievements (financial rewards for meeting resource-saving targets). 

• Getting it together in 2005 with the view of an election in 2006;  there are quick gains to be made 

through promotion of existing initiatives and successful pilots while modestly funded programs over 

the longer term will have popular appeal if they are linked to the every day experiences of people as 

well as the more esoteric environmental issues.  

 

 

11. Create Transparent, Predictable Resourcing Systems For Sustainability Education. 

 

Theme 

Due to the nature of the environmental education sector, how it has evolved and been supported by 

funding bodies, existing programs of sustainability education have been developed and delivered in 

isolation with very little transparency or cohesiveness within the sector as a whole.  To achieve the 

holistic comprehensive sustainability learning we need as a nation, we need transparent, predictable 

resourcing systems.   

 

 

Issues & Learning 

• Many successful environmental education programs or projects have been existing hand to mouth. 
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• There is unending duplication with programs introduced in ignorance of what already exists 

• Many programs and projects rely on the good will of volunteers to manage and run major areas of 

delivery for environmental education programs and projects. 

• As a sector, we do not know the extent of current funding and ‘in kind’ resources available.   

• As a sector, we don’t know how many dollars are being invested into environmental / sustainability 

education. Where is it being quantified? 

• There are obvious opportunities of funding for sustainability education that still do not exist, e.g. a 

landfill levy. 

 

Resources & Experience 

• The sector needs more resources to build its capacity and reach more people. Resources that are more 

than just dollars. Resources in the terms of people, expertise, equipment. 

• The sector has good experience with securing funding from grant sources, such as government 

departments and trusts. It has less experience in securing money from corporations or businesses. 

• To achieve the change required will require a lot of investment - where will the money come from? 

• Current resources are leveraged by orders of magnitude. 

• We need to think more widely about funding sustainability education and link it to the benefits of 

healthier happier people. Vic Health promo fund etc. 

• Melbournes Sustainability Trust is an example of what is needed on a larger scale-free loans to 

households to install new technologies with repayments deducted from savings on bills. Yarra Valley 

Water has been waiting months for such a fund to be provided to fund water conservation. These are 

SE experiences for people with no major government spending. 

 

Key Stakeholders 

• Whole of government 

• Business and corporations 

• Treasury 

• Commissioner of Environmental Sustainability 

• Local Government programs 

 

Communications 

• Corporations/Government should pay for NGO educators to attend conferences.  
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• Develop or refine an existing funding hub for sustainable education programs. 

• Need to widen government-community grant programs and cooperation in the area of SE. 

 
• Extend the upfront loan approaches (e.g. Melbourne Sustainability Trust applied to water 

improvements) so that communities can secure free loans for resource-use minimising actions. 
 

Priority & Recommendations 

• Comprehensive research needs to be undertaken to identify suitable sources of funding for the different 

areas within sustainable education.  Gaps in provision need to be identified and filled. 

• Mapping task required to identify existing resources that could be shared within the sector and 

resources that could be provided to the sector. 

• Current programs need to be aligned to maximise benefits for sustainability 

education/learning/thinking. 

• Need to align our programs as some groups are coming in under sustainability but may be coming in 

with a narrower focus.  There is a need to maximise benefits for sustainability education- 

learning/thinking. 
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5.0 THE 6 FOCAL THEMES OF SUSTAINABILITY EDUCATION (SE) 
Summaries are presented of the six themes of Sustainability Education as identified by the working 

groups of the Round Tables. These contributions were wide-ranging, interactive and oral. These 

contributions are presented here as the raw materials from the workshops. 

 

5.1  Lighthouse Education Programs – Education & Training  

 
While there are excellent examples of sustainable education projects in Victoria, it is important to 

understand the elements of their success and the structures that allow them to succeed. 

 

1. What Are The Key Elements Of Successful Programs? 

Our task was to look at what might be a successful or ‘lighthouse ‘program.  We looked at the key 

elements of a successful program as outlined by Martin Richards.  These were: 

□ Partnership 

□ Behaviour change and taking action 

□ Bringing people together in local communities 

□ Has links to national / global programs 

□ Targets, audits, process, evaluation 

□ Strong networks, provides support 

□ Ownership and enthusiasm of everyone  

□ Understanding learner needs 

□ Flow-on effect of the program to different sectors 

 

2. Do Our Present Systems Prevent Significant Change? 

The ‘big’ question we decided was “Is the current framework / structure / system appropriate for change 

to occur?  Maybe we have to change the structure to get the change we are seeking?  We also discussed 

the importance of transformational education, which stresses relationship building, co-learning and giving 

local ownership. (see Sterlings analysis later) 

 

3. Are There Good Examples 

We did look at three examples of programs that we thought do seem to fit all the elements listed. 

Examples: 



Sustainability Education Roundtable Report 2004 - 2005 

 38

Walking Bus –this meets most of the elements, but still overlooks the existing human structure or culture 

of ‘think of yourself and your child first’ 

Water Watch – considered as a successful program as widespread and well known. 

Sustainable Schools – this addresses most of the elements and has a few others such as: 

□ involves co-learning between the facilitator and the school community 

□ is an approach not a program 

□ focuses on changing the whole school culture 

□ key is on building relationships 

□ other programs, such as Water Watch, are complementary 

 

SUPPLEMENTARY NOTES: Stephen Sterling’s analysis of first, second and third ‘order of learning’. 

 

Education about sustainability – This has a content/knowledge bias and can be assimilated quite easily 

within the existing educational paradigm. This accommodatory response is perhaps exemplified by the 

newly revised English national curriculum, which takes on board some sustainability concepts. There is 

an assumption amongst curriculum writers that we know clearly what sustainability is about, that it is 

uncontested, and that this can be codified and transmitted. Sustainability may be contained as a separate 

curriculum subject. This is essentially ‘learning as maintenance’ of the current paradigm because the latter 

is unchallenged. This is an adaptive response, which equates with first order learning. 

 

Education for sustainability – This includes content, but goes further to include a values and capability 

bias. This involves some reformation of the existing paradigm to reflect more thoroughly the ideas of 

sustainability, but otherwise the existing paradigm – even where contradictions are present in espoused or 

hidden values, for example with respect to unqualified economic growth – remains largely intact. But the 

emphasis here is ‘learning for change,’ and it is a position that many in the environmental education field 

advocate. The greening of schools and colleges movement is largely located here. There is often an 

assumption that we know clearly what values, knowledge and skills ‘are needed’ but this response does 

include critical and reflective thinking. This is an adaptive response that equates with second order 

learning. 

 

Education as sustainability – This is a transformative, epistemic, learning response by the educational 

paradigm, which is then increasingly able to facilitate a transformative learning experience. This position 

subsumes the first two responses, but emphasizes process and the quality of learning, which is seen as an 
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essentially creative, reflexive and participative process. Knowing is seen as approximate, relational and 

provisional, and learning is continual exploration through practice. The shift here is towards ‘learning as 

change’ which engages the whole person and the whole learning institution. There is a keen sense of 

emergences and ability to work with ambiguity and uncertainty. Space and time are valued, to allow 

creativity, imagination, and cooperative learning to flourish. 

 

In this dynamic state, the process of sustainable development or sustainable living is essentially one of 

learning, while the context of learning is essentially that of sustainability. This response is the most 

difficult to achieve, particularly at institutional level, as it is most in conflict with existing structures, 

values and methodologies, and cannot be imposed. This is third order learning and change – a creative 

and paradigmatic response to sustainability.. 
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5.2  Government Policies & Leadership Examples 
 

It is important that the Victorian Government can provide leadership in this direction by setting 

innovative policies that develop sustainable practices across all sectors. Consistent whole of government 

approaches across all departments and agencies is vital with all Ministers relaying the fundamental 

messages of sustainability..  

 

1. Sustainability Education Not Seen As Being Taken Seriously By Government. 

□ Not convinced government is serious. 

□ Why audit when we are ‘fiddling round edges’. 

□ If EE is not core, then we are in trouble. 

□ Steps to be taken are so huge –  we have to acknowledge this. Need to work with a 

sympathetic government. 

□ Government needs to be sent a strong message about action. 

□ Promote greenhouse taxes – set up ways of intervening in the market. There is an unfair 

playing field where many businesses/industries use large amounts of energy/water and are 

subsidised. 

 

2. Whole Of Government Approach Required – Consistency 

□ Government has made inroads into Green Building (homes & schools) with 5 start energy 

rating and water saving strategies however they are overshadowed by the fact that new homes 

are generally: 

o Larger 

o Use more materials 

o Built on green outskirts 

□ However, can government control home building issues. 

o Therefore we need to start with individual decisions 

□ Another example is the way we the community has moved forward through Waste Wise 

programs in residential waste reduction. Good examples exist and cross many sectors. Formal 

education, Local Governments, Victorian Government, NGOs, Industry/Business all contain 

good examples. There is a lot more to be done however we can learn from what has worked so 

far. 
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□ Set the political space – government has to be given political space to provide momentum to 

act over a reasonable time period. 

. 

 

3. Sustainability Education Is Marginalised In The Curriculum  

□ Is a curriculum centred SE program centrally important or should we have a broader / bigger 

picture view? 

□ Government should continue to develop the links between formal education curriculum & 

DSE government programs. I.e.: school – department liaisons and development in pedagogy. 

VACC ‘Essential Learnings’ disappointment a recent example 

□ There is a perceived difference in what is delivered in schools in relation to effective 

environmental education and what is considered by most as effective curriculum which 

promotes sustainability. Inconsistencies between classroom behaviour & government practice 

messages on resource use (should be audited) 

□ Political/ecological literacy – must be a central facet of all curriculum. Environmental literacy 

and other such terms are beginning to be raised by many EE educators. There is a broad range 

of views as to what EE actually is. 

 

4. We Need To Be Connected To International Examples 

□ UK-Green procurement.  

□ Canada ‘Equipment harmonisation.’‘Looking at a better future.’ 

□ European eco schools 

□ UNESCO Decade of Education for Sustainable Development 2005 – 15. 

□ New Zealand-Ecoschools 

 

o What is Victorian Government planning? Chance to showcase some material and world 

class achievements. 

 

5. Why Aren’t Governments Changing Things? 

o Government should identify the forces at work & work with all the forces to develop more 

sustainable directives.(Note: the drivers for government are economic ones.) 
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o Examine the ‘water’ policies and residential waste strategies (which have positives) and work 

out why this strong change when changes in other areas (energy, transport …) are not 

occurring. What is the correct mix of policy tools education, regulation, social marketing etc. 

to bring about the change required? Obviously in regards to the Energy use and production, 

privatisation is an additional obstacle. 

o Information available to public servants needs improving. 

o Inconsistencies within and between government departments. 

o Business not being engaged. 

o Eco literacy in government may be pre-requisite. 

o The divisions within government are a problem (silos). 

o The need to influence privatised utilities to provide sustainability practices and examples 

o  Maybe use ‘ecological footprint’ as a binding tool. Utilise the EPA efforts with this tool 

across all sectors 

 

6. Businesses Need To Be Involved In SE 

o Systematic force: Marketing / Advertising |  Private Industry – profit motive -> great forces 

o What is role of government to linking with business in SEd– Part of the culture and it has a 

central role 

o Shift towards ‘carbon trading’ as a driver.right access the private sector. “A new economy.” 

Therefore a big shift is coming across all sectors driven by this new force. It is seen off 

shore – Australia is not participating. Do we have 2 years to participate in this? 

□ Advance education for localisation strategies as fuel prices inhibit full internationalisation of 

production and retail enterprises 

 

* Note social justice issue. 

 

5.3  Involving Everyone as Stakeholders – Interest groups and special needs 

 

A myriad of grass roots groups are involved in Sustainability Education. They range from highly 

organised, world wide organisations such as Natural Step, to locally focussed “Friends” groups. Industry 

and NGOs play their parts.  Some attention needs to be focussed on how to engage and encourage aged, 
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youth, unemployed, recent migrants, people with disabilities, split families, recreation groups, churches, 

businesses  etc to participate. 

 

1. We Don’t Have An Audit And Assessment Of All Main Sustainable Education Programs 

The Commissioner for Environment and Sustainability Terms of Reference for the Audit of Sustainability 

Education currently covers only that provided by Government. We believe it needs to extend to grass 

roots providers, bearing in mind that auditing of these groups needs to be done with great care and must 

reflect the fact that sometimes these groups have been marginalised, operating on a shoestring, with 

volunteers, etc. 

 

2. Not Enough Sharing Of Information 

We need a strategy for encouraging sharing & communicating eg. Bioregional Level network / hub for 

these groups to share / communicate. 

 

3. Not Enough Recognition 

• We need mechanisms for achieving & promoting common ground – and celebrating. 

 

4. Environmental Education Is Left Standing Alone 

• We need to find and use the links between Environmental Education and community health and well-

being. 

 

5. Environment Work Is Often Depressing 

• We need to encourage local action which integrates environmental action, environmental learning, and 

FUN!  Eg. “Weed busters day out with Puffing Billy.” 

 

6. What Do People Get Out Of Environment Work 

• We need to cultivate & support the personal development and social capital necessary to allow people 

to keep operating with enthusiasm. 

 

7. Groups Need Support 

• We need to legitimise networking and other informal activities that support these groups. 

 

8. Where Is The Funding For Involvement 
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• We need to provide adequate, on-going funding to enable marginalised groups to access and take part 

in community sustainability education activities.
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5.4 Engaging Communities 

 

The huge significance of Community Involvement as a means of maximising inputs of 

innovation, ownership and diversity underpins successful sustainability education. Community 

Involvement has to include experimentation and innovation at the grass roots level. The 

overarching theme should be learning for sustainable living with emphasis on action and social 

practice. 

 

1. Government & Community Are Often 2 Different Cultures In Dynamic Tension And 

There Is Concern About Statutory Authorities Representing Community Interest. 

• Community accountability needs to be good but with reduced reporting burdens. 

• Need to clarify role of Stat .Authorities and their community education functions. 

• Strong democratic models of sustainability need to be promoted-these are different from the 

corporate models 

 

2. Grass Roots Initiatives Strong And Inventive But Need Further Encouragement 

• They need support and channelling by government.           

• Need to encourage many approaches such as Sustainability Street, Landcare, 

Neighbourhood Groups like EPA NEIP,& Sustainable Schools, Waterwatch, walking bus, 

etc. Community groups need flows of information to and from local governments; strong 

interactions needed at this level 

• Encourage projects ‘like CERES’, but endogenous & local identity need to be emphasised.-

role of local responsibility and stewardship in action 

• ‘How do people learn in a certain area?’ What does the community need long term, iterative 

dialogue to develop programs.| 

• Avoid 1 size fits all - many different models exist 

 

3. Small/Medium Enterprises (Smes) Involvement With Community Is Limited 

• Sponsorships? Local business? Business opportunities for those involved. Development of 

these partnerships-how best to link active and concerned local  businesses and service 

organisations with environmental initiatives…special partnership grants, infrastructure 

support on energy fittings, connections with local environmental auditors and consultants. 
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4. Sense Of Ownership / Stewardship Of Public Space Is Weak 

• Government support needed for festivals and other community managed events, for 

ongoing community management and governance, for local ownership, for high class 

demonstration examples where community shows governance and management capabilities 

 

5. Endless Innovation Isn’t The Sole Answer 

• Lots of ‘innovation’ but not government resources for basics & maintenance, Should be a 

focus on maintaining excellent programs and demonstrations. 

• Should be rewards for maintenance of  best practice examples, not just money for new 

fashions 

 

6. Advocacy And Inquiries: How To Support Community Involvement In This? 

• Can communities be helped with resources so they can contribute to reports, reviews, 

inquiries etc? 

• There should be an ongoing forum or roundtable which is representative and able to provide 

continuous feedback and monitoring to government on the evolution and implementation of 

the sustainability strategy 

 

7. Consumer Society & Ecological Society – Where Are The Connections? 

• We need community insights & energy. How to build community actions & networks. Need 

to connect community development and local governance to ecological approaches-

environmental economics, environmental land use planning etc. 

• Encourage systems thinking and approaches to break down the silos 

• Develop an ecological citizenship model with focus on skills for sustainable living 

• Emphasise sustainable production and sustainable consumption requirements 

• The strategy should reflect an ecological world view not one of linear thinking and 

fragmentation (see Sterling examples) 

 

8. Positive Reporting Of Success Stories.. Inadequate At Present 

• How to present these-which media, what are the best networks for dissemination? 

• Ensure they are sustainability stories emphasising triple bottom line/5 Capitals 

accomplishments 
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9. How To Encourage Communities To Change – Can Be A Problem  

• Supporting research and communication best practice 

• Supporting partnerships between community projects and tertiary bodies for grounded 

research and action research. 

• Giving NGOs more resources and a bigger part to play 

• Present attractive models of change agents. Like Sustainable Schools and their 

communities, interactions with workplaces, focal points like churches, sporting clubs 

• Set some goals and targets and time limits to monitor the success and speed of the changes. 

• Emphasise future scenarios and present day obligations for future survival and 

sustainability  e.g. footprint analysis and trends 

 

10. How Do We Move From Transmissive To Transformative Education For 

Sustainability? 

Stephen Sterling incorporates many of the ideas raised at the Round Table and shows some 

key elements and changes shown in the following diagram overpage. 
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Diagram 4.4.1 Key elements and changes by Stephen Sterling 

THE DIFFERENCES BETWEEN TRANSMISSIVE AND 

TRANSFORMATIVE EDUCATION 

 
  TRANSMISSIVE   TRANSFORMATIVE 

  Instructive    Constructive 

  Instrumental     Instrumental / intrinsic 

  Training     Education 

  Teaching    Learning (iterative) 

  Communication (of ‘message’)  Construction of meaning 

  Interested in behavioural change  Interested in mutual transformation 

  Information – ‘one size fits all’  Local and/or appropriate knowledge 

        important 

Education  Control kept at centre   Local ownership 

for Change  First order change   First and second order change 

(Practice) Product oriented    Process oriented 

  ‘Problem-solving’ – time bound  ‘Problem-reframing’ and iterative 

        change over time 

  Rigid     Responsive and dynamic 

  Factual knowledge and skills  Conceptual understanding and 

        capacity building 

   

  Imposed    Participative 

  Top-down    Bottom-up (often) 

  Directed hierarchy   Democratic networks 

  Expert-led    Everyone may be an expert 

Education Pre-determined outcomes   Open-ended enquiry 

in  Externally inspected & evaluated  Internally evaluated through iterative 

change                 process, plus external support 

(Policy)  Time-bound goals   On-going process 

  Language of deficit and    Language of appreciation 

   managerialism    and cooperation  
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5.5 Networking: Providers and Partnerships. 

The role of strategic and centrally supported networks for environmental education providers 

and for fostering partnerships around environmentally sustainable culture is a vital component 

for Victoria to deliver effective outcomes. It is important to build on already well developed 

and established networks ‘Hubs’ that are local or bioregional. These Hubs need to be engaged 

and supported by a central umbrella body that acts as strategic resource to: 

• Provide a Gate way or single access point for individuals and organisations 

• Collect and disseminate information, success stories and contacts to various hubs and 

interested individuals and organisations 

• Support the hubs to interact, cross-fertilise and build partnerships 

• Provide  state-wide strategic planning to build multi sector networks 

• Monitor multi sector sustainable culture networks growth to provide feedback into State of 

Environment (SoE) report 

• Source resources for strategic communication through the media that support the network 

Hubs individually and collectively. 

 

1. Lack Of Strategic Growth & Coordination. What We Need: 

• Larger umbrella organisation to manage the strategic growth of networks and to increase 

involvement and partnership from non-traditional environmental educators like the finance 

and insurance sector. 

• One access point for information and networks so partnerships and linkage can be made and 

resources shared so no ‘reinventing the wheel’, redirection to local network hubs from this 

one access point. 

• Strategic support and validation of existing hubs of environmental education and 

partnerships around environmental sustainability to increase effectiveness of networking 

and partnership development and build on established cross sectoral relationships. 

• Coordination of larger umbrella group at a state level, bringing together Hubs several times 

a year to share information, resources, progress to inform strategic growth decisions. 

• Strategic Communications Funded 

o Links to media to increase coverage of information 

o Links across sectors that do not currently collaborate around environmental 

sustainability education and culture development 

o Funding for communication events to specifically link across sectors. 

 49



Sustainability Education Roundtable Report 2004 - 2005 

• All environmental education and other services should be mapped to indicate gaps and areas 

of excellence. This could be included in the State of Environment (SoE) reports as an 

indicator of the depth of environmental cultural development and as a resource and 

reporting mechanism for the ‘Hubs’ to feed into the state wide approach to the development 

of environmental sustainability.  

o Vic. SoE Report should be used as a monitoring tool to audit spread and level 

sector involvement in environmental education and culture development. 

 

2. Hubs To Overcome Present Lack Of Integration Of People And Ideas. 

• Importance of building the local and regional networks i.e. network centres with strong 

bioregional context to provide support to local and regional users, partners and regional 

providers. 

• Biogeographic partnerships – Regional partnerships 

• Cross-sectoral integration of ideas, contacts and initiatives provides greater impacts and 

benefits for improving the environmental performance of society. 

• Types of sectors that can network and collaborate through Hubs to build an environmentally 

sustainable culture are considered to be: 

o Formal Education covering Pre-school to Tertiary education institutions; 

.Business;  Community;  Local Government;  State Government; Federal 

Government;  Non Government Organisations 

 

 

4.6 Funding and Resourcing of Sustainability Education.  

 

In developing ideas and suggestions for an effective EE program in Victoria, an inescapable 

question to think about is   “who’s paying”? 

Anyone, or any group, who works in Environmental Education has undoubtedly developed 

skills in looking around for sources of money and in submission writing.  Insights into this 

important part of environmental education may be welcome. 

It was quickly recognized that, simply saying “the government should pay” (presumably for 

some vast comprehensive Environmental Education program) is not very useful, and much 

more detailed assessments are needed. 
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The main themes from our discussion seemed to be that: 

1. Substantial analysis on an issue-by-issue basis is needed to find out who pays, or really, 

who’s likely to pay?  So we would rephrase the question as “Who could reasonably be 

expected to pay for Environmental Education”? 

2. Some consistent and clear guidance is needed on how to carry out such an analysis, and 

a large part of the discussion was about how Environmental Education project funding 

could be justified.   

 

It’s impossible to simply answer the question “Who’s paying?” without considering other 

questions first.  What follows is derived from the discussion notes and no doubt could be 

rearranged / grouped / merged in places / or otherwise improved (including through a good 

edit). 

1. What Are We Paying For? 

• Seems to be a key question in working out who should pay (and how much)?! 

• Strategic assessments are needed, and individual project goals can vary from ambitious 

‘transformational change’ approaches to much smaller (though still important) projects with 

‘incremental change’ ambitions. 

 

2. Who Are The Targets? 

• Schools (primary and secondary) & Universities. 

• TAFE & other VET programs  

• Communities 

• Work places 

• Whoever / whatever the targets, a whole-of-society framework is needed which recognizes 

that education is a life-long process. 

 

3. Can Sustainability Education Proposals Be “Partnered With’ Other Processes? 

Where are there effective opportunities to apply knowledge (easy, convenient opportunities) 

this could dramatically reduce costs.  (An example might be – education opportunities about 

consumer practices at either points-of-sale for consumers, or VET programs for retail staff?) 

Linking to legislative structures (Eg. OHS and Environmental regulations for workplace, etc.) 

VET area is crucial target. 

- imbedding sustainability into VET & workplace programs 
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4. Who Has Responsibility? For The Topic Area Or Target Group? 

Eg. VET -  ANTA and National Government 

Essential Learnings - VCAA & DET 

Broad Principles Guidelines Delivery Clients / Targets 

Eg. ANTA      DET      VCAA      Nat. Skills      Councils TAFE Schools RTOs 

Unis Government Delivery Industries Companies Individuals 

 

5. What Is The Business Case? 

Commitment of $$ / time / resources means some kind of accountability should operate.  What 

return is likely for the investment is a reasonable question!   

For basic education, the government should provide resources – for life-style or hobby 

categories it may be reasonable for people to pay themselves.  Many kinds of education will 

fall somewhere in between. 

 

Continuum of “who could  pay”. 

 

** ------------------------------------------------↨-----------------------------------------------------** 

Government pays.                   Find the right spot.                 User pays. 

                                               Varies with each case. 

 

6. Competition For Educational Resources. What Projects Are Competing For The 

Same Funds? 

Place of 'Sustainability Education' . 

- overcrowded curriculum (everywhere). 

- competition for resources / $$ 

- should be imbedded everywhere (cf OHS / quality) in other educational programs 

Ideally, sustainable education should exist as a Cross Curricular area of study AND as 

specialised electives. (not just schools but in VET too) 

 

7. More Than One Organisation Or Agency Could Share Costs.  

Co-funders & partnerships. 

Eg. DSE or EPA funding programs in DET (schools).  For instance, a program such as 

‘AirWatch’ gets substantial funding support from EPA – but it relies on school teachers  for 
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delivery, so it is a genuine partnership program between EPA and DET. 

Significant programs need to be imbedded in policies at government level, which could clarify 

which agencies could contribute on a case-by-case basis.  (Eg for innovative industry 

programs, OTTE, the Industry dept and department of infrastructure (say) could contribute.) 

 

8. Flexibility In Funding Is Needed.  

Discretionary funding: 

- need more or less from time-to-time 

- worthwhile major or minor projects may appear from time to time and therefore need more 

funds, or conversely be completed with a corresponding reduction in funds required. 

- flexible responsive programs, in a changing world are needed, 

 

9. Reliable (Though Flexible?) Funding In The Long Term Is Needed.  

Sequestered (or hypothecated) funding: 

 Eg from sources such as: 

-  carbon tax (hypothecation!! - a user pays angle?!) 

- land fill levy 

- water supply levy 

- energy supply levy 

 

10. Documentation, And Dissemination, Of Some Success Stories In ‘Sustainability 

Educaton Are Needed. 

• Flagship or lighthouse projects needed 

• pilots 

• best practice elsewhere (esp other Aust States / Territories) to show the way 

• funded as strategic initiatives by government 

• follow up funding / resourcing needed if successful. 

 

WHO PAYS can now be better estimated . 

If ( for any particular proposed initiative or group of initiatives) answers to the above questions 

have been worked out – we would have a good idea of who should pay OR AT LEAST – who 

could be approached to provide funding, with a reasonable chance of success. 
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This would still depend on evaluative & hard to predict considerations such as: 

• The proposed business case, and various background conditions such as the political 

situation of the day 
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6.0 APPENDICES 
 
 
6.1 Meetings  
Round Table Meetings 

1st Meeting – March 9, 2004 

2nd Meeting – June 30, 2004 

3rd Meeting – September 8, 2004 

4th Meeting – December 1, 2004 

 

Meeting of Working Group Members 

1st Meeting - March 9, 2004 

2nd Meeting - May 5, 2004 

3rd Meeting - June 29, 2004 

4th Meeting - July 7, 2004 

5th Meeting - July 21, 2004 

6th Meeting - August 11, 2004 

7th Meeting - September 6, 2004 

8th Meeting - September 22, 2004 

9th Meeting - November 10, 2004 

10th Meeting - November 23, 2004 

11th Meeting - December 6, 2004 

12th Meeting – January 18, 2005 

13th Meeting - January 27, 2005 

14th meeting – February 18th, 2005 

15th meeting – march 23rd, 2005  
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6.2 Representation 
49 Organisations Represented at the  
Roundtable 2004 
 
A2E2 
Alternative Fuels & Energy 
Appreciative Inquiry Consulting 
Automation Intelligence 
BATE 
BriTer Solutions 
Centre for Ecology & Spirituality 
CERES 
CityWide Waste 
Community Change 
Department of Education & Training 
DSE 
DVC 
Earth Team 
EcoRecycle Victoria 
Environment Victoria 
EPA 
Gould League 
Green Light Environmental Education 
Group 
Greening Australia 
Greening Australia – Victoria 
LeastWaste 
Keep Australia Beautiful 
Maunsell 
MEFL 
Melbourne Water 
Monash University 
MR Consulting 
Museum of Victoria 
Natural Resources & Conservation 
League 
Our Planet Enterprises 
Parks Victoria 
RMIT University 
Shire Yarra Ranges 
South East Water 
South West TAFE 
Sunrise Energy Management 
Sustainable Change 
Swinburne University 
Tim the tankman 
Trades Hall 
VAEE 
Victoria University 

Victorian Landcare Centre 
Victorian Schools Innovation 
Commision 
Victorian Water Industry Association 
Western Port Greenhouse  
WREC 
Yarra Valley Water 
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